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Teaching and Learning Policy  

 
 

 

1. Rationale 
 

We believe that high quality teaching leads to high quality learning and will provide the best 
outcomes for children.  Teachers should strive to consistently provide the best quality 
learning experiences for the pupils whom they teach so that all children can achieve their 
best and nobody is left behind.  All of our teaching and learning guidelines and adopted 
policies are rooted in well-established, widely-endorsed scholarly research.   
 

2. The Vision 
 

Light Oaks Junior School has a vision of classroom practice developed by all stakeholders 
which we refer to as our non-negotiables.  These are displayed in classrooms in both adult 
and child –friendly versions.  Teaching and learning practice has been developed around 
these statements. 
 

Adult Vision Statements Pupil Vision Statements 

Positive attitudes and atmosphere 
We are positive and make our school a special 

place to be 

Clear, high, consistent expectations Our teachers believe in us 

Feeling & being safe We feel safe and help others to be safe 

Equality of treatment and opportunity Everyone is equal and is treated fairly 

Mutual respect We respect ourselves and everyone around us 

Motivation and effort 
We always do our best and our behaviour is 

excellent 

Progress in thought or deed 
We improve all the time and learn from 

mistakes 

Active, high-quality learning We want to learn, we can learn, we do learn 

 

3. Positive attitudes and atmosphere 
 

The wellbeing of pupils is fundamental to our work as a school.  Research clearly 
shows a correlation between wellbeing and good learning.  We therefore ensure that 
children experience a positive atmosphere when in school in the following ways: 
 

 Adult behaviour in the classroom: 
o All adults being positive role models in word and deed - no negativity 
o Using positive language as standard.   
o Smiling and using appropriate humour  
o Teachers being relaxed and calm (unless for effect!) 
o Never putting someone down or being dismissive.   
o no blame culture - teachers never communicate to children verbally or by 

using body language that the child is at fault for not understanding; lack of 



effort should be addressed by positive expectations "Jack, it's really important 
to listen to this because..." NOT "you can't do it because you weren't 
listening";  "I know you can write at least this amount, so keep going please", 
NOT "you haven't written enough" 

o We would never call a child lazy, stupid, ignorant, unmotivated (can't be 
bothered or don't care) 

 Celebrating mistakes as learning opportunities:   
o Written work: Incorrect or incomplete answers are marked with a dot (not a 

cross) and children are encouraged to self-correct either during a learning 
session or in follow up 'green pen' marking.  Editing is an important part of 
writing and is embedded in the 'writing Cycle' developed by the school and 
used in all classrooms.  Children are taught explicitly how to identify mistakes 
in their own work and this is treated positively as a life skill.    

o Orally: we celebrate mistakes, wrong answers or errors.  We do not tell pupils 
they are wrong without explanation or a positive comment.   Teachers will 
make comments such as: "we learn from mistakes",  "I’m glad you made that 
mistake, it will help us improve in our learning", "It's Ok that you don't 
know/aren't sure/got that answer - it helps me know how to teach you better"   

 Using praise based on process rather than the child.   

 There is a growing body of research which suggests that children should be praised in 
specific ways to increase their resilience and attitude to learning.  The work of Carol 
Dweck in which she discusses 'growth mindset' clearly demonstrates that, in order to 
learn well, pupils must be praised for their effort, not their ability.  All staff are trained in 
these techniques and, through our wellbeing curriculum, we explicitly teach children how 
to develop good "character for learning" (see motivation/effort below).   

 Guidelines which staff follow are: (see appendix 1 for more details) 
o Be sincere and specific with your praise 
o Praise children only for traits they have the power to change  
o Use descriptive praise that conveys realistic, attainable standards  
o Be careful about praising children for achievements that come easily 
o Be careful about praising children for doing what they already love to do 
o Encourage children to focus on mastering skills—not on comparing 

themselves to others  

 
 
4. Clear, high, consistent expectations 
 

It is essential that children are challenged in their learning.  We believe that all 
children can learn well and therefore the expectations of what children can do must 
be high.  The dramatic positive and negative impacts of expectations are well 
established by education research.  It is clear that low, or high, expectations are a 
self-fulfilling prophecy; research has shown that students perform in ways in which 
teachers expect.  There is also a vast amount of research which asserts that 
intelligence is not fixed but is highly malleable.  Our job, as teachers, is to facilitate 
learning which will support children to reach their potential.  Therefore, expectations 
are kept high by: 
 

 Ensuring that learning episodes are planned well: 
o focus of lessons are based on assessment of learning from previous episodes 
o learning episodes take themes, objectives and content from The Light Oaks 

Curriculum to ensure consistency across year groups and through the school 



o The pitch is right for all learners (see equality of treatment below), but is also 
challenging for all learners 

o Children know what the expectations for a lesson are either through 
objectives, success criteria or example/s. 

 

 Strategies to ensure high expectations  
o Communicating high expectations: Children are told by teachers that they "can 

do it".  
o Ambitious goals are set for all pupils; these can be broken down into sub-

steps to aid learning, but achievement of the goal is expected. 
o There is no opt out - a sequence that begins with a student unable to answer a 

question should end with the student answering that question as often as 
possible.  Children who get questions wrong, or who say "I don't know" should 
be given the opportunity of achievement.  If another child provides the answer, 
then the first child is returned to and asked the question again.  Repetition of a 
question at a later point also encourages learning and reinforces high 
expectations. 

o Right is right - a high standard of correctness is expected.  We praise students 
for their effort but never confuse effort with mastery: if a pupil has not given a 
fully correct answer, the teacher will:  praise what they have done so far and 
ask for more; repeat what the pupil has said, emphasising what needs to be 
added/changed, or ask another student to expand on the answer. 

o Teachers always use the correct technical terminology or vocabulary and 
expect pupils to use this as well 

o Stretch: The sequence of learning does not end with a right answer; right 
answers are rewarded with follow-up questions that extend knowledge and 
test for reliability.  Children are asked to explain their reasoning, give 
evidence, explain 'how they know',  give another way of getting the answer, 
give alternative answers (e.g. synonyms) or explain in a different way, or to a 
different audience. 

o Teachers publicly reward excellent performance.  Good examples of high level 
learning are read to the class and/or posted on the classroom wall.  High level 
answers to questions are praised.   Rewarding desired behaviours is the 
cornerstone of behavioural psychology!   

 

 Teacher mindset: 
o Teachers never 'write off' students - they believe in every child 
o Teachers monitor how they behave towards all students, paying particular 

attention to 'lower ability' pupils making sure they are asked challenging 
questions, speak to them as often as to higher achieving pupils and do not  
reward them for less rigorous responses.   

o Teachers know that all children have potential and that the right teaching will 
lead to the right learning.  Teachers seek support from research and other 
colleagues when a pupil is struggling and they amend teaching to ensure 
learning occurs. 

 
 

5. Feeling & being safe 
 

It is essential that pupils feel safe and that behaviour in (and out of) classrooms is 
excellent.  In order to ensure that behaviour is outstanding, and hence learning can 
progress well, a number of measures are adopted at Light Oaks Junior School: 
 



Behaviour 

 A very effective whole school behaviour system with clear expectations which all 
pupils, staff and parents use has been developed and recently updated.  This has 
been written with all stakeholders including Governors to enable consistent 
behaviour management across the school.  This is the cornerstone of pupils feeling 
and being safe in school and is followed consistently.   

 Teachers use positive behaviour strategies to encourage good behaviour such as: 
o Setting, and sticking to, clear boundaries 
o Praise one encourage all 
o counting, clapping, high five for attention and silence 
o no shouting or anger - discipline comes from calm explanation  
o language of choice  
o address the behaviour, not the child 
o fair and equal treatment of all  
o class or individual rewards 

 
Behaviour for Learning (see appendix 2) 
We foster good behaviour for learning through our non-negotiables (see above).  Children 
are explicitly taught what good behaviour for learning is, and are aware of what makes a 
good learner, as this is a major part of the Wellbeing curriculum.  School values (British 
values, plus those identified on the behaviour poster) are promoted constantly throughout 
the school and within collective worship and wellbeing lessons. Children know that everyone 
should have a FAIR chance to learn: 

 Follow instructions first time 

 Actively listen to staff and other students 

 Involve ourselves fully in the learning 

 Respect other people and the environment 
 
Character for Learning 
School promotes and explicitly teaches personal qualities that enable good learning through 
the wellbeing curriculum.  Carol Dweck's 'mindset' theory is central to this learning.  We 
have identified characteristics which all teachers promote; these are represented in the 
following model. 
 
 
 
 
 
 
 
 
 
 
 
 
  



6. Equality of treatment and opportunity 
 

As stated above, we believe that all pupils are capable of learning well.  Our aim is 
that nobody is 'left behind or forgotten'.   
 
Intervention & Support 
We have a very comprehensive, whole school approach to intervention and support which is 
firmly rooted in assessment data.  The Inclusion manager, together with the class teacher, 
identifies pupils who need extra support; these pupils are then grouped and interventions 
assigned.  Strengths of our system include: 

 interventions are monitored by a senior leader and there is one point of contact for 
TAs 

 All TAs and booster teachers are trained to provide the interventions they deliver - 
either internally or externally 

 Disadvantaged pupils are targeted for interventions alongside those who do not 
attract the pupil premium, SEND pupils and those who are 'off track' but higher 
ability,  hence there is no 'stigma' associated with any particular groups who have 
extra support 

 All interventions are carefully chosen; they are programmes that have a sound basis 
in research and have recognized good outcomes 

 Interventions are 'fluid', enabling smooth movement in and out of groups as 
assessment recognises progress or need. 

 in class support is targeted at pupils who need it -  TAs are not used as 'general 
classroom assistants'.  This means that the focus of their support is controlled and 
meaningful.  Class teachers identify need  and plan with the TA using pupil and 
curriculum targets.  A feedback/modify/plan/assess loop is followed. 

 
Differentiation 
Differentiation is defined by the Training and Development Agency for Schools as ‘the 
process by which differences between learners are accommodated so that all students in a 
group have the best possible chance of learning’.  In this school, we identify a learning focus 
for all lessons which will be differentiated for pupils dependent on their needs.  Some 
Examples of differentiation are detailed below.   

 Task - pupils are given different tasks to complete aimed at different levels of ability.  
In order to promote equality of treatment and to encourage pupils to set their own 
goals for learning, teachers often give pupils the choice of which tasks to try.  For 
example, children could be asked to choose between a set of maths questions 
labelled practice, tricky, hard, extreme.  The teacher encourages pupils to start with 
a success (e.g. an easier question) and then stretch their learning by chosing 
questions from the higher level group.  Success criteria are also used whihc also 
encourage pupils to 'aim high'.  

 Collaborative Learning - this has many well-documented benefits such as enabling 
shy students to participate more confidently in class, but it is also used to 
differentiate learning.  Small, mixed-ability groups allow lower achievers to take 
advantage of peer support whilst higher achievers gain the opportunity to organise 
and voice their thoughts for the benefit of the whole group (known as peer 
modelling). Grouping also allows roles to be allocated within the team which cater for 
each member’s skill set and learning needs.  The use of Kagan structures ensures 
that all pupils participate and take part in the learning, hence all pupils are treated 
equally. 

 Resources - pupils can use manipulatives, different texts, iPads etc in order to 
access the learning in a particular way which will support their needs. 



 Time - some pupils will need to spend more time on a subject than other.  challenge 
areas and activities for the more able or extra sessions for those who learn at a 
slower pace are both used to differentiate. 

 Outcome - all pupils are set the same task, but outcomes will be different.  This is 
often the case for writing where success criteria may also be used to support self-
challenge 

 Dialogue and support - teachers use language in different ways to support different 
learner.  A teacher may support a small group of pupils with specific needs, or use 
questioning to stretch or extend learning. 

 
Formative Assessment 
Students are assessed on an on-going basis within each episode of learning so that 
teaching, and differentiation can be continuously adjusted according to the learners’ needs.  
This is fundamental to successful teaching and learning.   
 
 

7. Mutual Respect 
 
Respect is a fundamental British value, a key school value, a characteristic for 
learning and is constantly being reinforced around the school.  It is taught explicitly 
in Wellbeing lessons, in RE, in collective worship and is a fundamental part of our 
behaviour system where children are asked to: 
 

Reflect, Respect, Reset 
 
In learning, mutual respect is ensured through many encouraged behaviour.  Examples 
include: 

 high expectations of behaviour and behaviour for learning 

 children knowing and following the rules of the classroom (written together at the 
start of every year) 

 collaborative learning 

 peer support (both prompted and unprompted) 

 modelled respect by adults 

 high expectations of the use of manners 

 whole school use of the 4Bs for independent learning 

 promotion of encouragement not judgement  

 high expectations of presentation - of self (school uniform), books and other work 
 

 
8. Motivation and effort 
 

It is essential that pupils enjoy and want to learn.  Life-long learning is an essential 
component of life in modern Britain and pupils need to have the passion, resilience, 
capability and desire to continue learning throughout their lives.  Research also 
suggests that learning makes you happy!  We believe that a motivated child will learn 
well and encourage both motivation and effort in a number of ways. 
 
 
 
Mindset 
Research by Carol Dweck and her supporters has demonstrated that motivation is the key 



to achievement.  The concept of mindsets explains why some people learn well and some 
don't.   
In a fixed mindset, people believe their basic qualities, like their intelligence or talent, are 
simply fixed traits. They spend their time documenting their intelligence or talent instead of 
developing them. They also believe that talent alone creates success—without effort.  
In a growth mindset, people believe that their most basic abilities can be developed 
through dedication and hard work—brains and talent are just the starting point. This view 
creates a love of learning and a resilience that is essential for learning.  
The Light Oaks Juniors Character for Learning model outlined above is based on Growth 
Mindset attributes. This is taught explicitly, and is recognised within classrooms by using 
process praise (see appendix 1 and the positive attitudes section above).  All of the Light 
Oaks Vision statements contribute to the motivation and effort of the pupils at the school. 
 
Planning for Motivation 
Teachers are encouraged to plan learning episodes which motivate students in a variety of 
ways.  Some examples are: 

 Collaborative learning - we use Kagan structures in order to motivate pupils, as well 
as other collaborative techniques such as paired and group learning, information gap 
activities etc. 

 Using WOW ways into the learning - pose a question, set a challenge, use an 
exciting video clip or image, start off with a mystery, use drama, music, singing etc.  
Examples include using the Myst computer game in Y6, the appearance of a tiny 
door in Y3. 

 The use of games, treasure hunts, investigations, mysteries, ‘get up and go’ 
activities, jigsawing, timed challenges etc to make learning fun and engaging. 

 The use of children’s interests & personal experiences of the World as a way in. 

 Using popular culture to engage pupils e.g. x-factor, Dragon's Den etc 

 The use of iPads and other technology. 

 Chunking teaching in a variety of ways, including brain breaks, accommodating 
different learning styles and preferences. 

 reducing teacher talk 

 encouraging children to design their own learning e.g. through using assessment for 
learning techniques such as post-it note wall displays 

 Planning authentic learning episodes which have a real purpose 
 
Teacher Behaviours 
Apart from those mentioned in the above sections, motivation can also be supported by 
teachers... 

 showing enthusiasm 

 knowing the children in their class well and taking an interest in them personally 

 creating a 'have-a-go' climate where risk-taking is encouraged giving children time to 
think of high-quality answers rather than take the first 'hands-up'  

 value all children’s responses 
 
 
 

9. Progress in thought or deed 
 

It is essential that pupils make rapid progress throughout school, across each year 
group, across a scheme of work and within each individual lesson.  We recognise 
that progress is not always the acquisition of new knowledge or skills, but can also 



be an attainment of greater mastery of knowledge or skills already learned.  Progress 
is ensured in Light Oaks Juniors through the following: 
 
Planning Learning episodes 

 Areas of the curriculum which need to be covered are identified - this is the focus 

 Assessments are used to inform what needs to be taught and how this can be taught 

 Ways to teach this to ensure good learning are developed and resources found or 
made 

 Mastery is planned for by including breadth, challenge and repetition. 
 
Teaching  

 The focus of the lesson is clearly stated and is referred to throughout the session, 
including at the end of the lesson to ensure progress. 

 Continual assessment is necessary to amend learning, provide challenge and 
develop good quality feedback 

 Marking follows the marking policy; it should be timely, supportive and provide 
feedback which will aid progress. 

 Teachers use collaborative learning techniques such as Kagan Structures to support 
progress in lessons and provide children with an opportunity to discuss their learning 

 Teachers reference previous or future learning so that children have a sense of 
purpose and know the 'bigger picture'. 

 Teachers have an excellent understanding of what they are teaching, use correct 
technical vocabulary and can spot misconceptions or common errors. 

 Mini plenaries are used to address misconceptions, provide challenge and support, 
or to praise effort. 

 There is no 'wasted time'.  Teachers ensure this by, for example: 
o Scanning the room constantly and bring children back into the lesson if they 

are ‘off task’ 
o Collaborative Learning  
o Using mini whiteboards so everyone is ‘doing’ while questions are being asked 
o Extensikon or other differentiated work is provided in introductions, plenaries 

etc. 
o Feedback sessions are short and inclusive 
o Learning is sometimes chunked into smaller parts to keep everyone on task 
o Children are trained to do a wall challenge, read or help others if they finish  

 
 
Questioning 
Effective questioning is essential in any learning episode.  All teachers use questioning to 
support progress at Light Oaks Junior School.  There are many reasons why teachers ask 
questions in a classroom, for example: 

 to check understanding 

 to check recall 

 to elicit prior learning 

 to engage and motivate 

 to challenge or extend learning 
 
There are many different question styles and the most commonly used types are found in 
appendix 5.  Teachers ensure their questioning is effective by: see also appendix 6) 
 

 Allowing plenty of thinking time 

 focusing questions for different purposes and to specific pupils 



 varying question types, question stems and focus (e.g. individual, group, whole 
class) 

 Asking whole class questions to assess whole class learning and providing ways of 
feedback other than 'hands up' (such as all-write mini whiteboards) 

 redirecting, rephrasing or changing questions to aid understanding 

 Returning to a child who has answered incorrectly in order to assess progress and 
provide success 

 using Bloom's Taxonomy to develop Higher Order Thinking (appendix 7) 
 
 

10. Active, high-quality learning 
 
The result of the teaching and learning guidance above will be active, high quality learning ; 
it is equally effective in all subjects.  However, there is specific guidance for each individual 
subject in the curriculum policy which should be read alongside this guidance. 
 



Appendix 1 
 

Why telling kids they are smart makes them act dumb 
Praising the process, not the person 
 

Praise can be a powerful motivating force if you follow these guidelines: 
 

 Be sincere and specific with your praise 

To prevent the appearance of insincerity, avoid frequent, effusive praise. And avoid praise that is 
sweeping or general. Children are more likely to doubt it!  Make sure your praise is in proportion to 
what they have done! 
 

 Praise children only for traits they have the power to change  

It might seem that praising a child’s intelligence or talent would boost his self-esteem and motivate 
him, but this sort of praise actually backfires. Carol Dweck and her colleagues have demonstrated 
the effect in a series of experimental studies: When we praise children for their ability, children 
become more cautious. They avoid challenges, fear failure and seek praise. Children might also get 
the message that intelligence or talent is something that people either have or don’t have. This 
leaves children feeling helpless when they make mistakes. What’s the point of trying to improve if 
you are either clever or not clever?  We must always praise the 'process' not the 'person'.  So 
Instead of telling a child she is clever or talented, try: 

o Praise strategies (e.g., “You found a really good way to do it”) 
o Praise specific work (e.g., “You did a great job with those math problems”) 
o Praise persistence or effort (e.g., “I can see you’ve been practicing” and “Your hard work 

has really paid off”) 
 

 Use descriptive praise that conveys realistic, attainable standards  

Some praise is merely about making a judgment “Good job!” Other praise provides information 
about what the recipient did right: “I like the way you begin your essay by describing the problem 
and explaining why it’s important.” The latter is called descriptive praise, and it is thought to be more 
helpful than general praise. When you give a child descriptive praise, you don’t just tell him he’s 
doing well. You give him specific feedback, and you tell him something about your standards. 
However, the standards you convey should be reasonable. If you over-praise a child (e.g. “You’re 
amazing! I’ve never heard anyone play the piano better!”), you may send the wrong message. How 
can the child possibly live up to that? Praise that conveys unrealistically high standards can become 
a source of pressure, and make children feel inadequate. 
 

 Be careful about praising children for achievements that come easily 

If you praise children for easy tasks, children may conclude there is something wrong: Either you’re 
too dumb to realize how easy the task is, or you think the children are dumb  
 

 Be careful about praising children for doing what they already love to do 

It’s okay to praise children for doing what they like to do. But be careful not to go overboard.  When 
you praise children every time they do something they enjoy, it might actually reduce their 
motivation.  Children begin to expect the praise and question their own motivation - do they like this 
task intrinsically, or do they like it for the praise?  When praise is unexpected or spontaneous, it 
remains a powerful motivating force.  
 

 Encourage children to focus on mastering skills—not on comparing themselves to 
others  

Social-comparison praise is only motivating as long as children continue to finish first. If their 
competitive edge slips, children are likely to lose motivation. In essence, children who are 
accustomed to social-comparison praise become poor losers. In addition, when children decide that 
the goal is to outperform other children, they lack intrinsic motivation for a task. Work is only 
interesting insofar as it permits them to show that they are the best. Even worse, these children 
avoid challenges and opportunities to learn. Why tackle something new and risk failure? Social-
comparison praise doesn’t prepare children for coping with failure. Instead of trying to learn from 
their mistakes, these children respond by feeling helpless. 



Appendix 2 

Working atmosphere in the classroom: a ten-level scale for reflection 

Level 
10 

You feel completely relaxed and comfortable; able to undertake any form of lesson activity without 
concern. ‘Class control' not really an issue – teacher and pupils working together, enjoying the 
experiences involved. 

Level 9 
You feel completely in control of the class and can undertake any sort of classroom activity, but you 
need to exercise some control/authority at times to maintain a calm and purposeful working 
atmosphere. This can be done in a friendly and relaxed manner and is no more than a gentle reminder. 

Level 8 
You can establish and maintain a relaxed and co-operative working atmosphere and undertake any 
form of classroom activity, but this requires a considerable amount of thought and effort on your part at 
times. Some forms of lesson activity may be less calm and under control than others. 

Level 7 

You can undertake any form of lesson activity, but the class may well be rather 'bubbly' and rowdy: 
there may be minor instances of a few pupils messing around on the fringes of the lesson but they stop 
when you ask them politely but firmly to behave. No one goes out of their way to annoy you or 
challenges your authority. 

Level 6 

You don't really look forward to teaching the class, it is often a major effort to establish and maintain a 
relaxed and calm atmosphere. Several pupils will not remain on task without persistent surveillance/ 
exhortation/threats. At times you feel harassed, and at the end of the lesson you feel rather drained. 
There are times when you feel it is wisest not to attempt certain types of pupil activity, in order to try 
and keep things under control. It is sometimes difficult to get pupils to be quiet while you are talking, or 
stop them calling out, or talking to each other at will across the room but in spite of this, no one directly 
challenges your authority, and there is no refusal or major disruption. 

Level 5 

There are times in the lesson when you would feel awkward or embarrassed if the head/a governor/an 
inspector came into the room, because your control of the class is limited. The atmosphere is at times 
rather chaotic, with several pupils manifestly not listening to your instructions. Some of the pupils are in 
effect challenging your authority by their dilatory or desultory compliance with your instructions and 
requests. Lesson format is constrained by these factors; there are some sorts of lesson you would not 
attempt because you know they would be rowdy and chaotic, but in the last resort, there is no open 
refusal, no major atrocities, just a lack of purposefulness and calm. Pupils who wanted to work could 
get on with it, albeit in a rather noisy atmosphere. 

Level 4 

You have to accept that your control is limited. It takes time and effort to get the class to listen to your 
instructions. You try to get onto the worksheet/written part of the lesson fairly quickly in order to ‘get 
their heads down'. Lesson preparation is influenced more by control and ‘passing the time' factors than 
by educational ones. Pupils talk while you are talking, minor transgressions (no pen, no exercise book, 
distracting others by talking) go unpunished because too much is going on to pick everything up. You 
become reluctant to sort out the ringleaders as you feel this may well escalate problems. You try to 
‘keep the lid on things' and concentrate on those pupils who are trying to get on with their work. 

Level 3 

You dread the thought of the lesson. There will be major disruption; many pupils will pay little or no 
heed to your presence in the room. Even pupils who want to work will have difficulty doing so. 
Swearwords may go unchecked, pupils will walk round the room at will. You find yourself reluctant to 
deal with transgressions because you have lost confidence. When you write on the board, objects will 
be thrown around the room. You can't wait for the lesson to end and be out of the room. 

Level 2 

The pupils largely determine what will go on in the lesson. You take materials into the lesson as a 
manner of form, but once distributed that will be ignored, drawn on or made into paper aeroplanes. 
When you write on the board, objects will be thrown at you rather than round the room. You go into the 
room hoping that they will be in a good mood and will leave you alone and just chat to each other. 

Level 1 

Your entry into the classroom is greeted by jeers and abuse. There are so many transgressions of the 
rules and what constitutes reasonable behaviour that it is difficult to know where to start. You turn a 
blind eye to some atrocities because you feel that your intervention may well lead to confrontation, 
refusal or escalation of the problem. This is difficult because some pupils are deliberately committing 
atrocities under your notes, for amusement. You wish you had not gone into teaching. 

From Haydn, T. (2007 ) Managing pupil behaviour, key issues in teaching and 
learning, London , Routledge. 



Appendix 3 
 

T & L expectations: a practical guide 
When you are teaching, the following is essential in every lesson: 
 

Essential How to achieve this 

Good relationships 
with children 
 

 You need to say please and thank you constantly and expect it of the children – comment 
when they use good manners 

 SMILE! Use humour!  Be relaxed! 

 Never put someone down or be dismissive.  Be careful how you tell them they are wrong – 
we learn from mistakes, ‘I’m glad you made that mistake’, ‘don’t worry, we can talk about 
that later (but do!) 

 Remember the resilience Rules – praise the learning, not the child. 

All on task all the 
time 

 Scan the room constantly and bring children back into the lesson if they are ‘off task’ 

 Collaborative Learning – Kagan Structures, discussions, ‘tell your partner’, work together, 
assign roles in group work 

 Don’t leave anyone out - use mini whiteboards so everyone is ‘doing’ while you are asking 
questions, give extension or differentiated work in intros, plenaries etc 

 When giving instructions to a specific group, don’t expect everyone to listen – give them 
something to do. 

 Don’t have long feedback sessions, or too much teacher talk without children doing 
something  

 Chunk the learning into smaller parts to keep everyone on task 

 Train children to do a wall challenge, read or help others if they finish 

Assessment  Focus of the lesson is clear and stated again and again and again and again… 

 Assess throughout – use mini whiteboards, hands up, constant walk rounds to check how 
children are doing – do not leave anyone out, even if you are working with a group. 

 GPQs – make marking a part of the lesson – otherwise, what’s the point? 

 Make it explicit what children have learned yesterday, today and in the future – tell them! 

 Give children the answers to maths questions so they can work out where they have gone 
wrong and correct themselves – but with an understanding that they need to explain this in 
their books! 

 If you have identified a group or individual that hasn’t ‘got it’, follow up the next day by 
teaching them again – in a different way if possible. 

High Expectations   Pitch it right – make sure you use the curriculum to plan from – expectations are now higher 
than last year! 

 Questioning – draw out explanations, more information and new learning. 

 Use open ended rather than closed questions and allow plenty of thinking time. 

 How do you know that?  Show me where you found the answer, Explain how you know, 
What if… 

 In maths – encourage mental methods first before any other method 

Differentiation  ‘choose your own level’ – but not lots of the same in maths e.g. ten questions, each one 
getting progressively harder or in different contexts 

 Have challenges ready for the HAs – and teach them to use them! 

 Make sure the TAs are being used correctly - engage with children who are being supported 
by TAs in the lesson 

Teaching Style: 
engagement 

 Use WOW ways in – make it interesting 

 Use games, treasure hunts, investigations, mysteries, ‘get up and go’ activities, jigsawing, 
timed challenges to engage children 

 Instead of a worksheet, put the questions on cards or on the wall 

 Use children’s interests & understanding of the World as a way in 

Practical  GPQs – make sure they are a part of every lesson. 

 ALWAYS reference previous or future learning.  Make sure children know why they are 
learning.  What is the bigger picture?  

 Repetition - Focus of the lesson is clear and stated again and again and again and again… 

 Know what you are teaching – including using the correct vocabulary – especially in maths! 

 Tell the story of the lesson. 
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Questioning Styles 
 
Closed Questions 
A closed question usually receives a single word or very short, factual answer. For example, "What is 
5 x 3?"   These questions are good for checking facts. 
 
Open Questions 
Open questions elicit longer answers. They usually begin with what, why, how. An open question asks 
the respondent for his or her knowledge, opinion or feelings. "Tell me" and "describe" can also be 
used in the same way as open questions. Here are some examples: 

 What happened in your experiment? 
 Why did the main character react in that way? 
 Tell me what happened next. 
 Explain how you got your answer 

Open questions are good for: Finding out more detail or finding out an opinion. 
 
Funnel Questions 
This technique involves starting with general, closed questions, and then homing in on a point in each 
answer, and asking more and more detail at each level (open questions).   It's often used by 
detectives taking a statement from a witness: 

"How many people were involved in the fight?" 
"About ten." 
"Were they boys or firls??" 
"Mostly girls." 
"What year were they from?" 
"Year 3 or 4." 
"Were any of them wearing anything distinctive?" 
"Yes, several of them had red baseball caps on." 
"Can you remember if there was a logo on any of the caps?" 
"Now you come to mention it, yes, I remember seeing a big letter N." 

Funnel questions are good for helping someone to review an event from overview to detail.   
 
Probing Questions 
Asking probing questions is another strategy for finding out more detail. Sometimes it's as simple as 
asking your respondent for an example, to help you understand a statement they have made. At other 
times, you need additional information for clarification.  Using the question stem 'why?' and adding 
'exactly' to probe precisely are useful strategies.   
Probing questions are good for getting deeper understanding or clarification.  
 
 
 
Tips: 

 Skilful questioning needs to be matched by careful listening so that you understand what 
people really mean with their answers. 

 Your body language and tone of voice can also play a part in the answers you get when 
you ask questions. 
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Effective questioning techniques 
 

The effectiveness of questioning in teacher-student interactions can be significantly enhanced by a 
few basic techniques: 
 
1. Pose the question first, before asking a student to respond. 

 When you call on a student before posing the question, the rest of the class is less likely 
to listen to the question, much less formulate a response. 

 Posing the question before identifying someone to respond lets students know they will 
be held accountable and should be prepared to answer every question. 

 
2. Allow plenty of “think time” by waiting at least 7-10 seconds before expecting students to 

respond. 

 Ask students to refrain from responding until you ask for a volunteer or identify someone. 

 Since most teachers wait only 1-3 seconds before expecting a response, the increased 
wait time can seem like an eternity and feel very uncomfortable at first. 

 To help students adjust to an extended wait time, use the time to repeat and rephrase the 
question; also suggest that students use the time to write down the responses they 
compose. 

 
3. Make sure you give all students the opportunity to respond rather than relying on 

volunteers. 

 Create a system to help you keep track of who you call on, so you can ensure that all 
students have equal opportunities to contribute. 

 If you call on a student who is not ready to respond or does not know the answer, allow 
the student to “pass” and then give him/her another opportunity later. 

 
4. Hold students accountable by expecting, requiring and facilitating their participation and 

contributions. 

 NEVER answer your own questions! If the students know you will give them the answers 
after a few seconds of silence anyway, what is their incentive? 

 Do NOT accept “I don’t know” for an answer: 
a. Allow additional think time, if necessary, by moving on and then coming back to 

the student for a response later; 
b. Offer hints or suggestions to guide students in formulating quality responses; 
c. If a student is unable or unwilling to formulate a response, then offer two or 

more options and let the student choose one. 
 
5. Establish a safe atmosphere for risk taking by guiding students in the process of learning 

from their mistakes. 

 ALWAYS “dignify” incorrect responses by saying something positive about students’ 
efforts; public embarrassment only confirms apprehensions about class participation. 

 When students make mistakes, build their confidence and trust by asking follow-up 
questions to help them self-correct and achieve success. 

 Admit your own mistakes and “think aloud” examples of a reflection process that 
demonstrates increased awareness, new insights, concept clarification etc. 
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