
page 1 
 

  
 
 
 
 
 
 
 
 
 

Feedback and 
Presentation Policy 

 
 

 
 
 
 
 
 
 
 
 
 

Written by:    Z Wilkinson & C Walker 
Date:   January 2019 
Revised:    

 
  

Ratification by Governors 

Committee: 
Full Governing 

Body 
Standards 

Welfare, 
Inclusion & 

Pupil Support 
Resources 

Date  : 14th January 2019 Review Date: January 2022 

Ratified by: S Hughes 

Signature: S Hughes 



page 2 

 
Feedback, Presentation & Homework Policy 

 
 

Introduction 
 

The Education Endowment Foundation (EEF) defines feedback as: 
 

...information given to the learner ... about the learner’s performance relative to learning 
goals or outcomes. It should aim towards (and be capable of producing) improvement in 
students’ learning.  

 
It is also identified as having the greatest impact on pupil progress compared to other 
interventions (see EEF website for more information1) 

 
Rationale 
 

We believe that giving pupils feedback on their learning is an essential part of education.  The 
purpose of feedback is: 

 To motivate the child by: 
o building mutual respect  
o praising and/or encouraging 

 To have an impact on learning by: 
o addressing misunderstandings, misconceptions or errors 
o reinforcing a skill or key idea 
o extending understanding or proficiency 

 
Feedback is a natural result of assessment – both formative and summative, and takes different 
forms dependent on the pupil and the context. 

 

 
Figure 1: examples of feedback2 

 
We believe that all of the feedback outlined in figure 1 above is relevant and useful, and all of 
these should be part of the teacher’s craft. We encourage our teaching staff to use all forms of 
feedback, and to use their professional judgement to decide which to use at any given time.   

 
Principles of feedback 
                                                           
1 https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/feedback/ 
2 Elliot, V; Baird, J et al.  (April 2016). A marked improvement? A review of the evidence on written marking. London; 
Education Endowment Foundation   
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We encourage staff to consider the following principles when making a judgement about the type 
of feedback to give: 
 

 Purposeful:  Feedback should always have a purpose.  Staff should consider the outcome 
they want before deciding on the form and content of the feedback. 
 

 Focussed:  Assess and address: all feedback should come from assessments made by 
staff in order to address learning. 
 

 Clear: Be specific, accurate and clear giving an explanation of why work was correct or 
incorrect. (e.g. “It was good because you...” rather than just “correct”). 
 

 Timely:  Staff should attempt to address misconceptions, errors or mistakes during the 
lesson rather than at distance, as standard. 
 

 Appropriate: Quality is more important than quantity – all feedback or marking must have 
an impact. 
 

 Proportionate: all written marking should be meaningful, manageable and motivating. 
 

 
Work Life balance 
 

We do not expect teachers to be spending hours and hours marking books.  In keeping with our 
whole school ethos and as an Emotionally Friendly School, we recognise that workload is a 
major factor within the stresses that teachers face in their profession.  We therefore trust 
teachers to develop systems which work for them and which are not onerous or overtly time 
consuming.  This policy outlines ways that teachers can give effective feedback which will have 
an impact on pupils’ progress rather than a teacher’s time. 

 
Effective systems 
 

Self-checking  
An answer sheet or success criteria is available for children to self-mark.  This is particularly 
effective in maths, as long as pupils are trained to show working out alongside answers; seek 
support if they need it and are monitored by the class teacher so that misconceptions can be 
addressed 
 
Peer Marking 
Children can use an answer sheet as above, or can be given success criteria for what to look for 
in a piece of writing. 
 
Marking Prompts 
A prompt sheet with misconceptions on can be provided in order to assist pupils in working out 
what error they may have made. An example is below: 
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Fig 2. Marking prompts3 

Improvements 
Pupils can be given examples of work with mistakes deliberately made so that they can be 
trained to spot and correct them.  This supports pupils in finding their own and others’ errors and 
also reinforces the learning.  This is an effective way of using AfL to ensure pupils make 
progress.   
 
Mistakes and errors  
Research makes a distinction between these: 
 

category definition strategy 

mistake 
…something a student can do (and 
normally does correctly) but has not 
on this occasion 

 mark as incorrect, but the 
correct answer should not be 
provided 

error 

…occurs when answering a 
question about something that a 
student has not mastered or has 
misunderstood.  
 

…errors can sometimes be 
identified by a pattern of consistent 
wrong answers. 

 remind pupils of or model a rule, 
(e.g. ‘apostrophes are used for 
contractions’) 

 give a hint or question that 
leads the pupil towards a 
correction of the underlying 
misunderstanding.4  

 Design and activity to practice 
the skill or knowledge required 

 
Use of Stickers 

 Staff can use comment stickers if they feel that these are a useful way of supporting progress, 
but they are not compulsory and can be used in any way the teacher feels is useful.  

 Praise or encouragement stickers/stamps can be used at the teacher’s discretion. 
 
Short Term Targets 
A personalised target for a specific activity can be useful, as long as the pupil has been taught 
how to implement or achieve the target given.  For example, asking a child to add similes when 
writing a narrative if they have not already mastered these before writing will not help the pupil to 
make progress.  
 
Success Criteria 
Group success criteria can be used to encourage pupils to achieve, but these must be 
manageable and meaningful.  Too many success criteria at once will result in cognitive overload 
for the pupil and will not support progress. 
 
Mark what needs to be marked 
You do not always need to mark work for every member of a class for every lesson.  It is for you 
to decide which pupils’ work needs to be formally marked. 
 
Marking Writing 

                                                           
3 https://thirdspacelearning.com/blog/new-no-marking-policy-confessions-primary-headteacher/ 
4 marking the error incorrect (as if it were a mistake) would be ineffective, as pupils would not have the knowledge 
to work out what they had done wrong. 



page 5 

 Assessment for Teaching:  As you will often get a group of pupils making the same errors, 
teachers should make notes about what went well and what needs addressing.  These then 
become teaching points for the next lesson. Teachers can use pupils’ work to illustrate points 
(either real or imaginary!) and pupils should practice the skill or technique before editing their 
writing. 

 Spellings and Grammar: spellings and grammar mistakes which the child should know need 
to be identified for correction (although care needs to be taken that this is selective and not too 
many in one piece of marking - 3-5 corrections is ample)  Write ‘sp’ or ‘gr’ in the margin and 
underline the word. Children should correct & repeat spellings: x3 lower school, x5 upper school.  
Repeated errors must be addressed through extra work, practice and teaching. 

 Editing: self or peer editing can be used to support the identification of mistakes and to make 
focused changes modelled and structured by the teacher.  

 Respect: long pieces of writing should have some acknowledgement of the effort made, or the 
quality of the piece in order to motivate and to show respect. Long commentaries are not 
necessary 

 Writing Conferences: verbal feedback is often more appropriate to enable pupils to improve 
their writing.  Teachers can plan time to support editing, re-writing or to address misconceptions 
or errors in small groups or one-to-one as appropriate. 
 
Monitoring: 
Senior Leaders will support staff in their professional decisions, and are always available to offer 
advice or talk through any queries.  Effective feedback should lead to progress and this will be 
monitored through work scrutinies, observations, summative assessments, appraisals and pupil 
progress meetings.  It is expected that teachers will always check pupils’ books in order to 
ensure assessment feeds into next steps of learning and teaching. 
 
In Summary: 

 Feedback and marking should be used to ensure pupils make progress.  
 Assessment must inform feedback.  

 Written marking should be manageable and purposeful. 

 All feedback must be accurate, clear and as simple as possible. 

  
 
 
 
 

  



page 6 

Presentation 

Introduction  
 

Teachers must have high expectations of pupils' presentation in all work.  This must be 
communicated with children continually, and teachers must model good presentation 
themselves in their own handwriting and presentation – including on classroom displays. 
 
Handwriting & general presentation of books 

 Encourage pupils to take pride in all of their work, but help them to recognise that some 
work will not need to be as neat as others e.g. notes, drafts etc. 

 Expect and insist on neat and tidy handwriting in line with the handwriting policy in all 
subjects. 

 All books should be neat and tidy with no scribbles in them – including on the cover. 

 Any books with graffiti must be backed by the child in the colour of the book – this 
includes reading records.   
 

Layout 

 When sticking work into books, extra pages or ends of paper should not stick out of the 
book when it is closed.  Cut A4 sheets down so they fit neatly onto a page. 

 Stickers or other work stuck into books should be straight and well spaced. 

 Teach pupils how to use spaces in order to make work neat and tidy – this must be 
explicitly taught in Y3, and reminders given in all other year groups. 
 

Work on paper 

 Work on paper must have the child’s FULL name on and the date. 

 Work for display must be exceptionally well presented.  Spelling mistakes, grammatical 
and other errors should not be displayed.  Pupils must be aware of why this is important.  
 

Monitoring 

 The Headteacher or other SLT member, when monitoring books, may ask pupils to 
improve their presentation.  They will be asked to present their books to the Headteacher 
or other senior leader in 1-2 weeks’ time to be re-assessed. 

 
Presentation of work in books  
 

Teachers must start each year by discussing expectations of presentation with their class.  
They must have the highest expectations and explicitly teach children what good 
presentation looks like. 
  

 All children write in blue pen, unless there is a particular need which requires another 
colour or a pencil. 

 All drawings or diagrams are to be done in pencil, with labels in pen.  Pencils should be 
kept sharpened for accuracy. 

 All work has a date and a title, both of which are underlined using a ruler and pen.  The 
date goes on the right hand side of the page and the title goes underneath.  Another line 
is then left before the work is started as set out in appendix 3.  The short date should be 
used in maths, guided reading & handwriting and the long date in other subjects.  If a 
piece of work continues over more than one day, the short date should be written in the 
margin to make this clear. 

 Mistakes are crossed through with a single line, brackets and a cross (see appendix 3) 

 After a piece of work, children should leave a line and then rule off across the page using 
a pencil and ruler. 

 In maths books, use space economically by dividing the page in half and using both 
sections, where appropriate. Children need to be taught to recognise when and where 
this is not appropriate – for example, when drawing a graph or detailed table. Lines drawn 
to 'split' pages should be in pencil, rulers used correctly and be perpendicular to the 
horizontal.  Please teach children how to use the lines in the book for this. 

 Teachers should model explicitly how to set out unusual work such as tables, graphs, lists 
and diagrams to ensure a continuity of presentation. 

 Only start a new page if there is no space left on the previous page.  There should be no 
huge blank gaps in exercise books. 
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 Work in topic books can be presented in more creative ways.  However, precision, 
neatness and pride in the work done should be an active learning point every time work is 
stuck in. Coloured pens, felt tips etc are allowed, but pupils  must not write in highlighters. 

 

Support 
 

All pupils should take pride in their work and should be encouraged to be as independent 
as possible.  However, some pupils may have difficulty with spatial awareness, 
handwriting, motor skills or other difficulties which need support.  There are a number of 
ways these pupils can be supported: 

 

 The date and title can be written for them in their books in order to save time. 

 They can be given access to a PC, laptop or tablet. 

 Dictaphones or other recording devices can be used to record learning. 

 Written work can be scribed or transcribed where appropriate.  

 Other forms of differentiated work can be given to enable them to access learning without 
writing if this is appropriate e.g. cut ‘n’ paste, close activities etc. 

 Dots in margins can be used to identify where to start a line, or other marks made on the 
page to support spatial understanding. 
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Homework 
 
General Principals: 
 
The DfE expect that teachers should ‘set homework and plan other out-of-class activities to 
consolidate and extend the knowledge pupils have acquired’ (Teachers’ Standards, 2012) 

 
At Light Oaks Junior School, homework enables us to: 

 Extend pupils’ knowledge 

 Consolidate and practise skills learned to ensure mastery 

 Learn facts and vocabulary 

 Promote independent learning 

 Encourage family interaction 

 Promote a love of learning & reading for pleasure 

 Develop organisation and management skills 
 
Homework Schedule 
 

Daily Weekly Half termly 
Reading  
minimum of 
ten minutes 
per night 

Spellings 
10 per week to learn plus activities from Spelling 
Shed; differentiated for SEND 
Times tables 
Tables to be practised using Times Tables 
Rockstars 
Alternate weeks: short maths or grammar 
practice 

Whole school 
‘Family 
Challenge’ or 
independent 
project 

 
Protocols 

 Homework books are to be covered by pupils in week 1 and expectations of presentation 
and neatness should be the same as in class 

 Reading Records must not have graffiti on or have stickers put on the front or back covers 

 Homework books are used to record homework and must be marked as appropriate – or 
can be marked together with the class 

 Pupils should earn house points for reading and for completing homework 

 Teachers should contact parents if homework or reading is not completed, and refer to 
SLT if this continues after this discussion 
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Appendix 1: presentation poster displayed in all classrooms 

 


